02/05/2013

Adolescent Reading

Importance of Literacy

In Alberta, a high percentage of dropouts have literacy
problems.

In the U.S., 27% of aduits did not read a book fast year.

Early literacy programs can be effective; however many
adolescents continue to struggle with reading.

These adolescents struggle reading to learn.

Recent estimates indicate 42% of Canadian adults lack
functional literacy.

22% have serious reading problems.

Importance of Literacy

* Most programs are either prepared or
implemented poorly.

+ Most 4-12 teachers are poorly prepared to
assess and treat reading difficulties.

* More than two-thirds of new jobs are
expected to required some post-secondary
education.

Importance of Literacy

What do we expect of students?

—Acquiré, manipulate, remember and use large
amounts of information from texts and lectures.

— Bocks become longer and discussions are based
on a presumed understanding, rather than to form
understanding. ;

= Understand and use specialized vocabulary

= ldentlify validity of information found in media, on
internet and sources of text

tmportance of Literacy

* All while.., )
—~ Being required to cover material independently.
— With little time for academic interaction.
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Myths Myths
* Literacy is the job of Elementary / Engtish + Literacy is the job of Elementary / English
Language Arts teachers. Language Arts teachers.
* “Content teachers feel out of control when it * Itis fruitless to spend time and money on older
comes to literacy, and we need to change students because they have passed the point at
that” — Dr. Barbara Ehren which instruction can make a real difference.

« Little can be done for students who are not
motivated to engage In literacy activities.

Motivation

+ Seven Rules of Engagement in Reading in The Reading
Teacher (Nov, 2011)
— When reading task and activities are relevant to their lives
— When they have access to a wide range of reading materials
— When they have ample opportunity to engage In sustained
reading
— When they have opportunities to make choices about what they
read and haw they engage in and complete literacy tasks
— When they have opportunities to soclally interact with others
about the text they are reading.
When they have opportunities to be successful with challenging
texts

— When classroom Incentlves reflect the value and importance of
reading

| R'Fr{"‘i”“@' FORMEANING jj ORAL LANGUAGE FOUNDATION

* Word Poverty - 32 million (Gallagher, 2011)

*+ “We cannot have secondary classrooms (or any level)
that are quiet. We need interaction around text.” —
Dr. Barbara Ebhren
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FLUENCY From the Diary of a Pre-School Teacher
Word Automaticity : My five-year old students are learning to read.

Yesterday one of them pointed at a picture in a zoo
: book and said,
"Look at this! It's a frickin' elephant!”

| took a deep hreath, and then asked..." What did
you call it?"

"1t's a frickin’ elephant! It says so on the picture!"

And so it does...
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From the Diary of a Pre-School Teacher

African
Elephant

FLUENCY

Word Automaticity

+ Phrasing/Stress/Intonation

Fluency

FLUENCY

I didn’t kill the king.

READING FOR M

JOMPREHENSION

BACKGROUND KNOWLEDGE

+ Baseball Story

* Fillin the Blank
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‘The questions that p face as they raise VOCABULARY
ch from in to adult life are not ‘
easytoan . Both fa and

* Heart and Soul of Reading

m can become concerned when health Levels
problems arise anytime after the e stage to )

. * Tiers of Vocabulary
late life.

+ Morphology

Experts recommend that young ch should
have plenty of 5 and nutritious food for
healthy growth. B andg should not
share the same b or even sleep in the same

r . They may be afraid of the d .

METACOGNITIVE SKILLS

* “Thinking about
- Thinking”

METACOGNITION

+ Establish a Purpose

* Model the Skill {Think
aloud)

d + Gradual Release of
Responsibility

+ Assess — Listen to them
read! ‘




TEXT STRUCIURE

* Narrative
+ Expository
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EXPOSITORY

Compare/Contrast + Most expository texts mix
Procedural these structures.
Description * Mostly new information.
Sequential + Higher conceptual density

—increased cognitive load

Each structure has “signal
words” that allow
students to determine the
purpose of what they are
reading.

Cause/Effect

DISCIPLINE LITERACY

-

Social Studies

Understand the word reading and comprehension demands
of chosen texts, such as recognizing facts, oplnions and
judgments, distinguishing between primary and secondary
spurces, identifying authors purpose and point of view,
detecting bias, evaluate presented evidence, using text
features.

Know individual student needs and how to modify texts

Understand text structures common to $S {description,
comparefcontrast, sequential, cause/effect, argument and
evidence, problem/solution, proposition/support)
Demonstrate comprehension strategies for each
Demonstrate strategies for learning tler 2 and 3 vocabulary
{especially abstract vocabulary).

In all Disciplines...

+ Strategies that activate
or develop background
knowledge (including
vocabulary)

+ Strategies that scaffold
metacognitive skills

+ Strategies that teach
text structure
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Strategies Strategies
+ Pre- 7 + Traditional
* During
+ After
After
Strategies _ Pre-Reading
* Research ' * There are 3 areas that can cause students
difficulty when reading a text. Pre-teaching
Pre- can help.
— Background Knowledge
—Vocabulary
— Text Structure {different than text features)

Activating Background Knowledge Strategy: Anticipation Guides

— involve making predictions that assess students
prior knowledge and reveal preconceptions

— require students to evaluate claims and justify
claims with evidence from the text

— provide support and scaffolding for students to

) engage with text materials and actively participate

in communication and argumentation

{Pegg & Adams, 2012; Fang, 2010, p. 81-83)




Strategy: Anticipation Guides
{(sharing and revising)

Ecosystam Interactions Example:

Before Reading: Decide whether the statements below are true or false. In the
befare column place a T {true) or an F {false). You must make a decision. Do not
feave any blank.

After Reading: Review your responses and place a T {true} or an F {fa%se} in the
after column for each statement. Underneath each statement, provide
evidence from the text that supports your thinking. Reference ideas from the
text with the page number where the informaticn was found, There may be
more than one source in the text for each statement.

Befpra  After
1. Plants get their food from the soil.
-2. Plants use oxygen and animals use carbon dloxide,
. 3. Living things have an impact on the non-living cemponents of an
ecasystem,
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Strategy: Anticipation Guides
{sharing and revising)

Writing Statements

* Include statements that address key concepts
and possible student misconceptions.
Include statements that require inference
from the text.

* Include statements that purposefully generate
discussion and debate.

Building Vocabulary

$
5 w0 cabulary Word Sort

1. Sort the terms that you have been given on a
continuum from less difficult to more
difficult.

2. Discuss why some terms may be more
difficult than others.

3. Group terms together based on the reasons
that they may be difficult for students. Be
prepared to share this with the group.




Vocahulary Word Sort

Word List: * CO,

« Periodic Table « DryCell

* -Cycle ~*+ Photosynthesis
+ Power * Inorganic

« Pukinje Fibers * Variable

+ Calorimeter + Suppressor T Cell
+ Oxidation * Pipette

* R-selected

+ Mixture
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A Different Taxonomy of Words

Level 1: Naming Words

— Familiar objects with new names

— New objects with new names

— Symbolic representations (e.g. H2Q)
Level 2: Process Words

~ Some are observable

— Some are not observable
Level 3;: Concept Words

— Derived from experience

— Theoretical constructs {abstractions, postulated

entities)

{Modified from Wellington & Osborne, 2001; Pugalee, 2007)

Other Vocabulary Issues

* Words with dual meanings, i.e. everyday, scientific or
mathematical (e.g. work, force, solution)

"+ Words with more precise meanings in science (e.g.
theory) i

* Some terms sound like everyday words (e.g. tuff/tough)

+ Easily confused related terms {e.g. r-selected/K-selected
or independent/dependent)

« Abstractions In which verbs & adjectives are turned into
nouns (e.g. continental collisicns)

+ Students may also struggle with non-technical terms (e.g.
abundant, initial, conversely, thus)

(Fang, 2010; Pugalee, 2007; Wellington & Osborne, 2001)

Teaching Vocabulary

+ Students need opportunities to discuss ideas
using their own terms and practice translating
back and forth with technical terms.

* Vocabulary taught in relationship to
experiences and visual representations will be
more easily learned than vocabulary that is
disconnected from context.

Vocabtjlary Strategies for Process
or Concept Words

Frayer Diagram

Purpose:

Focuses on characteristics of a concept by
distinguishing between examples and non-examples,

Definition Characterisfics

Examples ( ) Non-examples |
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Concept Mapping

Purpose:

Requires students to identify what they know about a
concept by identifying relationships to other concepts.

Vocabulary Strategies for All

Key Components: Words
¢ Sort concepts into similar
groups
s Use arrows to connect
related concepts
* Write words or short /_l/
phrases next to arrows to \5:2
specify relationships
between concepts
Word Sort Word Wall
Purpose: Purpose:
- ize the relationshi
E;',’;;;E‘,;‘de"“ recognize the relationships among key ~ Provides visual reference for students
Biomes Uses:
Tundra Desert . Forest * |nvolve students in adding
. Grassland i words to the walt
Canb%rasses Sahara ’ Conifers « Use the words inword sorts
d concept maps
Permafrost Cactus Cano an
aZe%ras Py
Camels
Savannas
(vallejo, 2006)
Prefixes, Suffixes, and Roots Prefixes, Suffixes, and Roots
* Understanding basic prefixes and suffixes can * Bxamples:

help build vocabulary for all students

* Thousands of important English words come
from Latin and Greek roots {particularly in
science)

Resources:
+ Common Root Words
http://academic,cuesta.edufacasupp/as/SO06.HTM
The Language of Sclence
hitp://www.biolopycorner.com/workshaets/language.htm!

Prefixes used in Mathhttp://www.basic-mathematics.com/prefixes-

used-in-math.html

10



Text Structure
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Text Structure Instruction

* Students can benefit from guided instruction
that helps them become aware of the
different types of science text structures (e.g.
cause and effect, sequence of events,
processes)

{Miason & Hedin, 2011}

Graphic Organizers

Chainof Evendy @E@

* Cause and Effect

S | Ab——
S — -::l
rormsemeess e S

hittp/flibrarythinkauest.ore /001156 writing%2Cprocess/fs!_go_cause.htm
http:f/thisreadingmama.com/2012/04/13 /nf-text-structure-cause-gffect-continued,
Alsesee chapter 5 in Fang (2011, p. 92-93)

Graphic Organizers

HEE

* Theory - Evidence

Theory

Evidence

Reasoning

» Lithosphere is madeup

+ Earthquakes &

*  Earthquokes &

of plates volcanoes are voleanoes occur ot
concentrated In specific boundories where
areas plates meet.

The plates are moving

* At ocean ridges, newer

*  Rockmustire maving

very slowly an a semi- rock is found near the awayfrom the ocean
solid layer of crust ridge and rock gets ddges ond towards the
older as you move continents, resuiting in the
f he rid, _ differentages.
away from the ridge. + " Newer suckis formed from
magma reaching the
surface.

(Based on reading from Sclence In Adon 7, p. 397-358)

Graphic Organizers

* Processes

— “This Watsk Cyéle ™ 7 i
__;W/\;»‘v}&___ {The }y\drylegle ¢ycle) !
Eod™ A : Lomd H

During Reading

* They key is to help students think and read at

the same time.

* “Students should never read without a pen in
their hand.” — Irene Heffel

11
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During Reading

+ Strategies help students make connections,
monitor understanding and deepen
understanding.

During Reading

* Have you ever seen a student (or some adults)
highlight notes from a textbook?

* Some people use highlighting as a way to pay
attention...but it can be overused.

+ Highlighting should be used as a tool to
identify important information.

Metacognitive Skills

e

Scaffolding Metacognitive Skills

+ Metacognitive skills can be taught by
developing self-awareness and self-
assessment skills.

+ Self-regulated readers:

= Analyze tasks and set goals

— Monitor and control their actions

- Make judgments relative to their progress
— Reassess and revisit

Highlighting

* Look carefully at first and last sentences.
* Only necessary words and phrases

* Don't get thrown off by details. They emphasize
the main ideas.

* Make notes next to highlights {connections)

*+ Cue words — followed by important information
* Text features

* Surprising Information

* No more than one third of a paragraph should be

highlighted

Strategy: INSERT

Purpose: Provides a system of simple symbols
that students use to monitor their thinking as
they read.

¥ Something you already knew

? Something you don’t understand

- Something different from what you thought
! Something you didn’t know

hitp:/fwwwreadwritethink org/classroom resources,

lesson-plans/gulded-comprehension-monftoring-using-230.btml

12



Strategy: Confirming to Extending Grid

i

(Buehl, 2011)
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Strategy: Self-Questioning or QTA

— What conclusions/theories/explanations does the
author provide?

— How do we know? What is the evidence?

— What other conclusions could be justified by the
evidence?

— How does the visual information help me understand?
— What processes do | need to understand? :

— What are the relationships involvad? Are there any
cause and effect relationships?

— Where might | encounter these concepts in the world?

— How has this author changed what | previously
understood? ’

Modified from Bueht {2010), a'so see chapter 5 in Fang {2011, p. 89)

After Reading

+ After reading, strategies are used to help
students process ideas and apply knowledge.
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What do you r_equire for reading?

* How much of it is academic?
* 50/50 academic to recreational

02/05/2013
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Five Expository Text Structures
and their Associated Signal Words

Cue Words

Pattern Description - (signal words) Graphic Organizer
Description The author s for example
describes atopic | e characteristics
by listing + for instance
characteristics, e such as
features, o s like
attributes, and e including
examples » to illustrate
Sequence The author lists s first
: items orevents in | e second
numerical or e third
chronological o later
sequence, either e next 1.
explicit or o before 2.
implied e then 3.
» finally +
s after
e  when
e [later
* since
* now
¢ previously
* actual use of
dates
Comparison | Information is e however
presented by * nevertheless
detailing how two | ¢  on the other hand
or more events, ¢ but
concepts, e similarly
theories, or things | , although A
are alike and/or
different ° also
* in contrast Alike Different
o different :
e alike
e same as
e either/or
¢ in the same way
» just like
* justas
o likewise
* in comparison
e where as
[ ]

yet




Cause and The author o iffthen
Effect _presents ideas, * reasons why
events in time, or | o a5 a result Effect #1
facts as causes s therefore
and the resulting | 4 pecause
effect(s) or facts |, consequently
that happenasa | | since
result of an event. o sothat Causc Effect #2
e for
¢ hence
o dueto
e thus
e thisled to Effect #3
Problem and | The author ¢ problem is
Solution presents a s dilemma is
' problem and one | &  iffthen Problem
or more solutions | 3 pecause
to the problem e 5o that
- * question/answer
* puzzle is solved

Solution




TEXT FEATURES

TEXT FEATURES

DESCRIPTION

Unit title

Reviewing the unit titles can be helpful in giving the “big picture” of the topic.

Heading er section

These bold descriptors help students “chunk™ or group information and provide a predictor for what will be
read. (Encoutage students to make questions out of their headings to provide purpose for their reading).

Subheading These can help:students identify sections that provide additional details and supporting information.
Students should be taught to Took at how the subheadines under a particular heading or section can help
them identify impertant supplementary material and key details in support of the main concepts.

Special type formats Authors often use italics and bold-faced type to highlight important terms or concepts or to show that

definitions can befound in the glossary.

Charts and graphs

Authors use charts and graphs to illustrate specific points or to present information contained in the text in a
visual fermat that is more easily understood by readers. (Encourage students to pay attention to them and to
summarize what they portray).

Pictures

Pictures help readers visualize the text. Helping students determine the purpose of the picture ean be
beneficial —they see its value in illustrating concepts or statements presented in the text.

Maps and time lines

These can be helpful erganizational tools. Maps and time lines help extend meaning and summarize the

text for students. Teachers should model how to use the maps and time lines in the assigned reading.

Table of contents The table of contents generally lists part, chapter, and unit and section titles; students can see how it
summarizes the major concepts and ideas to be covered in the course.

Glossary Glossaries are often undernsed by students but can be helpful in increasing their vocabulary or summarizing
key termis and concepts. In regard to course content, a glossary’s content-specific definitions are usually
more complete and appropriate than the general definitions found in dictionaries.

Appendix An appendix provides additional information and support materials that may be referenced in various parts
of the text. _ .

Index The index is an alphabetical listing of subjects, people, places, (and sometimes events) covered in the text.

| Students may find it helpful in Jocating support information or w_nmoammoz related to main or subtopics.

You can help your students take advantage of the clues in various text features by doing a “talk aloud” in which
you describe the different parts of the text and their purposes. You may want to provide your students an advance
list of words you will be discussing. Students may take notes about each part as you “talk your way through the

book.”

b&mﬁ& from ASCD: Reading Strategies for the Content Areas




SEARCH & FIND

A How many examples of these text features can you
find in your ‘rex‘rbook’ How do they aid comprehension?

Team Members:

Heading

Subheading

Special type formats
(bold, italics, etc.)

Labeled pictures or
diagrams

Charts and graphs

Photographs

Table of Contents

Glossary

Index

Appendix

Maps

Other
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[ Pattern Degcription Cue Words Graphic Organizer Sample Passage
g Thi author For example . ) The Olymplc symbol consists of five intetlockin
De;cnptl?n descrlbes atepic | Characieristics are ™ | . \ / rings. The rings reprasent the five 9
’ by listing - : continenis—Aftica, Asla, Eitrepe, North
characerstics, —_ America—~from which aih letes come to compete Iy
| features, and . the games. The rings are-colored black, blue,
q>gay!1p{es R / \\ green red, and yellow, Afleastone of thase colors
. , . . i found in thé flag of every counfry sehding
. athletes 10 compele in he Olympic games.
Sequence | e author lists- | First, sgcond, third 1-. The Olympic games began as alhletic festivals to
_ itemis orevents in | Next LT honar the Groek gods. The most important festival
1 niimerical or " Then 2 -was held in the valley of Olympia lo honor Zaus,
" chronplogloal finally the king of the gods. 1t was the festival that
-ardart 3. became lhe Olympic games in 776 B.G. These
: games were ended In A:D; 394 by the Roman
4, Emperor who ruled Greece, No Qlympic games
ware held for more:than 1 500 years, ‘Then the
8. metfern Olymplcs began in 1896. Almost 300 male
athletes competead in the firstmodern Olymples, in
the games held in 1900, female athleles-were
allowed 16.compete. The games have continued
every four years.slnce 1896 exéept during World
War i1, and they will most likely continue for many
years lo come.
The author Different The modéra Olympics is very unlike the ancisnt
Comparison explains how two | 1n contrast Olympic games, individual events ara different.
or mofe things are | Allke While there were no swimming races In the ancient
altke andfor bow Same as / ' \ games, forexample, there were-chariot aces.
they are diferent | On the other hand There were no femals eontestants and-all athletes
) Alike Different competed in the nude,” Of cotirse, tha ancient and
modéin Olympics are also alike in many ways.
Some évents, such as the javelinand discus
throws, are the same, Sorpe peaple say that
cheating, professionalism, and natfonalism in the
madern games are adisgrace lo the Olympic
tradition. ‘Bt according in the ancient Greek
wiiters, there were many cases of cheating,
nattonalism and professlonalism In their Olymples,
tan,
Cause and “The authar lists Raasons why There are several reasons why so many people
Qg OF More If,..then Effect #1 attenid the Olymple games prwalch them on
Effect catises. and the As a jesult - television. ‘One reasop Is tradllion. The name
resulling effect:of | Therefors Oiympics and the torch and flame remind people of
‘effects Because Cause [——1Eifect#2 the ancient games, Peopls canescape the
ordinariness of daily. Iffe by aitending or watching
: the Olymplés. Thay like to-Identfy with someone .
|Effect #3 else's Indlvidual sawifice and accomplishiment.
— National pride Is another reason, and an athlete’s
6F a team's hard earned victory bacomes a nation's
7} victory. Thers are vatfonal medal counts and
Effect {1 people keep track-of how many medals their
country's athletes have won.
Problem and The author states | Problem is... One problem with the modern Olympics Is that'it
= | aproblem and Dllemmais... has become very big and expansive {o operate.
Solution lists one or more Puzile is... Problem Solutipn The city or country thal hosts the games often loses
solutions for the Solved A a lot-of money. A stadium, pools, and playing flelds
problem. A Question.., most be built for the athiletic events and housing is
~varlation of this answer . _ needet for the alfittes whio tome from around the
pattern is the ' F‘mﬁlem woild. And all of tese facilities are used for only 2
question-and- L weekst In 984, Los Angelds solved these problems
answer format in A _ by charging a fee {‘or-;cqmpaniesCWho wanlted to be
whish the author ot | : 1 official spofisorg of the gainés. Companles e
poses a quastion Problem Selufion McDonald's paid a Tof of money to be pait of the
and then answers i Olyimpics. Many buildings that wete already built in
It Problem Los Angeles area were also used, The Coliseum
where the- 1932 games were held was used again

and many colleges. and universilies in the area
became playing and living areas,




DESCRIPTION

The author describes a topic by listing characteristics, features, and
examples.

Signal Words:
* Forexample
* Tor instance
* Specifically
* Characteristics are
¢ Such as
* Looks like
¢ In-addition

Graphic Or,qamzer

Byblle Kap

Summary Frame Questions
1. What specific petson, place, thing, event, or concept is being
described?
2. What are the most important attributes or characteristics?




Name

Date:

. GRAPHIEC ORGANIZERS AND GENERIC PATTERNS.

Web Chart

R

€ North Carolina State Universily

Graphic Organizers and Generic Patterns




SEQUENCE

The author lists items or events in numerical or chronological
order, '

Signal Words:
* First, second, third
* Next
s Then
* Finally

Graphic Organizer: .

Flow Chart Modat

N

N

Summary Frame Questions
1. What sequence of events is being described?
- 2. What are the major incidents that occur?
3. How is the sequence or cycle revealed in the text?




Name - Date.

" GRAPHIC ORGANIZERS AND GENERIC PATTERNS =~ oo

Series of Events Chain

Initiating Event

Event 2

Event 3

Event 4

Final Qutcome

@ North Carolina State University Graphic Organizers and Generic Patterns




Sequence Pqﬁem

Step 1

, " Step 2

Ste'p 3

Step 4

l l Step 5

Step 6

Step 7




COMPARE AND CONTRAST

The author explains how two or more things are alike and/or how -
they -are different.

Si Q,na,l Words
Different

In contrast

Alike

Same as

On the other hand
Both .
Either-or
However

By contrast

L [ L ] [ ] »: L ] [ -

Graphic Organizer:

Compare and Gonlrast

10 0o

Summary Frame Questions

What items are being compared?

What is it about them that is being compared?

What characteristics of items form the basis of the comparison?
What characteristics do they have in common; how are these items
alike? ,

5. In what way are these items different?

bt i




- Compare and Contrast

with regard to

N

<:>

>

—

Indicate which items are similar and which are different.




Compare and Contrast Chart Graphic Organizer

Item #1__ | Ttem #2

How are they alike?

|

How are they different?

[ead Wﬂte*th]ﬂk Copregt  NCIRARA. &1 sl e, Read Wik

o NGTE . spolo malerliili . r veprodueed Lo eleeaton] puiposes,




CAUSE AND EFFECT

The author lists one or more causes and the resulting effects.

Signal Words:

* " Reasons why * Leads to

*  Reasoiis for * Effects of

» If....then * Caused by

* ASaresult * Result

* Therefore * Outcome

* Because ° Impact
* Finally ° Influenced by

Graphic Organizer:

Causes

Effests

Elfact

N

Vd
N

Summary Frame Questions

What specific event (s) occurred? What happened?

What was the cause (s) of the event?

In what ways did prior event (s) cause or influence the main event?
What was the effect (s) of the event?

What were the resuits or outcomes caused by the event?
According to the text, what is the significance of the event? _
What words or phrases did the author use to signal cause/effect
relationships?

NG R~




Causes

Effect




PROBLEM AND SOLUTION

The author states one or more problems and lists one or more
solutions for the problem.

Signal Words:
¢ Problem is...
¢ Dilemmas is...
s Puzzle is. .,

* Solved

* Question

*  Answer

* Because

Since
This led to

Graphic Organizer:

'G‘hu Brobiem: J
4L
T e

. f:ennn}unncu 1o Valtie
Yot wll kigpoed (st this Bennia? aon? mﬂlmmgum's_lsummen@lﬁ“'na?

Yonelbia
Holullanw

Solut 4\ . ;
.Cnnnm alulisn: )

Summary Frame Questions
. What is the problem (s)?
2. Why is this a problem?
3. What is the possible solution (s)?
4. According to the text, what solution has the best chance for
succeeding?




Name , - : o Date

e GRAPHIC ORGANIZERS AND GENERIC PATTERNS

Problem-Solution Frame

Problem

Box What is the problem?

Why is it a problem?

Who has the problem?

Solutions : Results

Solution
Box

End Result
Box

© North Carolina Stare Uiiversity . Graphic Organizers and Gengric Patterns




Problem — Solution Pattern

Topic |

Problem

Poésible Solutions

Outecome
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Reflective

History Frame

What is it? .

A History Frame (Jones, 2001) is an application of story maps to
historical events. A Story Map (Beck & McKeown, 198'1) is a visual
representation of the story structure. This strategy is commonly used
in literature instruction. Students find graphic organizers helpful in

sequencing and explaining the elerments of different narrative text.
How could it be used in social studies instruction?

Social studies text, especially history, as well as primary sources, can
be written in a narrative format. Story elements such as characters,

selting, plot, problem/solution, and theme are the same elements

- found in the study of historical events or episodes. This strategy helps

students organize what they learn from their text about the “who,

what, where, how, and why” of historical events.
How to use it:

1. The teacher constructs a History Frawme graphic organizer and

models how to use it,

2. The students fill in the specific information after reading the

selected text.

3. Students may construct their own History Frares using the

necessary elements.

4. History Frames might be shared and discussed in small groups.

| Tuteractive

Noies




"STORY MAPPING

HISTORY FRAME

TITLE OF EVENT:
BRattle of Agmecourt

PROBLEM or GOAL:

Henry V and his army of 6,000 were trying
to reach Calais in order to sail to England.
A French army of over 20,000, led by
heavily armored nobles, gathered to defeat
the English. ' -

PARTICIPANTS/KEY PLAYERS:
King Henry V (Bngland)
6,000 English troops (including archers)

French Nobles
20000 + French troops
(including heavily armored knights)

WHERE: Betwsen the villages of
Agincourt and
Tramecourt, France.

WHEN:  October 25, 1415

KEY EPISODES or EVENTS:

Henry V ordered longbowmen to five on
the French from along range.

French 6hargec’1 with Calvary over muddy
terrain. _
The charge was stopped by; the English
archers, ' )

French continued the charge on foot.

Heavily armored French were slow,

longbowrnen.

exhausted, and easy targets for the English -

RESOLUTION or OUTCOME:
The English routed the French.
The English lost a few huadred men. '

The French lost several thousand,
including many nobles.

Heny 'V and his army made it to

. Calais, and then to England.

(’T_HEMEILESSONS]SD What?
The success of the longbow ended the
age of Chivalry. Medieval Knights in
heavy armor were no longer a nation’s
most valuable military asset. Example
of changing technology impacting
\_military history. )

\

Note. Basic format only from “Story Mapping History Frame,” by R.C. Jones, 2001, retrieved from
readingquest.org. Reprinted with permission of Raymond C. Jones.
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STORY MAPPING
- HISTORY FRAME

TITLE OF EVENT:

| PARTICIPANTS/KEY PLAYERS.

PROBLEM or GOAL.:

it

WHERE:

WHEN:

—

‘| RESOLUTION or .OUTCOIVIE:V

KEY EPISODES or EVENTS: -

T - . y
THEME/LESSONS/So What?

L N )

‘Note. From “Story Mapping History Frame,” by R.C. Jones, 2001, retrieved from readingquest.org.

Reprinted with permission of Raymond C. Jones.
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History Frames

As students struiggle to read about a historical event, they canusea

History Frame to help thern extract the key facts and concepts ina
block of text: and then arganize that information. We can reinforce
reading and thinking skills across the disciplines by using History
Frames; a simifar learning mithod, the Story Map, is commonly-used
in elementary language arts chasses, When analyzing a work of fiction,
English_teaf:ﬁers-oftén ask students tg identify the‘elements’of a stofy,

such assettin'g, characters, plot, and theme—and thensummarize this

infoimation < a Fame or chart. When we look at histerlcal events,
we'te intérested in similar questions:

1. Participants/Key MayersiWho ate the'people who wereinvolved
in this? Who played major ivles? Who were minor actors?

2. Setting/Place: Where and when did this event take place? Over

what period of time?

3. KeyEpisodaor Events: Thissection can be subdivided into three
parts:
{w Problem, Cenflict, or Goaf What probletn arose, or what were the
key piayers aiming to achieve? What seteventsin motion?
th) Episodes; Whiit were.some of the crudial actions that drove the

e} Resofunon, Cansequences, o Ourcomes How was the problern
solved? Or in what ways did people fail to find.a sofution? Did the -
characters attain their goals? (Stréss to stidants thatthéy should
. 9o back to the prebléni argoal they identified in orderto say how '

it Was resolved or whéther it was met.)

4." Theme/Lessons/Meaning: Thisis the "o what?"of a’ hlstoryframe
" orstory map, You might think of the theme of 3 historleal period as
the farger meaning of It, [tIs asking: “What have we leamed from
this?” In addition, the theme can be the way thata stlident relates
an event she has read about fo her ewn life;"What, afterall, does

- this rew inforrmation mean to me?*

Plaf:ing key words within a History Frameguides young leatners

 througha logical processof finding and organizing inférmation. This is
a step toward developing understanding and creating frieaning, '

With struggling readers, thajﬁeachercanwalkthmugh the process

by passing out a blank History frame and asking studlents to read

afoud the fabalé on the frame (“Chamicters/Participants,” etc). Then

the teachercan lead a discussion inwhich each elemerit on the frame

i§ answered by a passage found in the reading material (whether a
tescthook, handout, etc), Finally, students can work shently of fnsmall «

situation?
groups-to fill out the form, echoing what was Just uncovered in the
class discugsion.
: )
y ’ Source info for History Frame, below, is wrvieadngqeetoy. Click an"Strategies”
History Frame
ATLEOF EVENT: PARTICIPANTS/KEY PLAYERS:
PROBLEM e GOAL: © | WHERE:
' ’ WHEM:
_ l L RESOLUTION or QUTCOME:
KEY EPISODES or EVENTS: N

THEREAES SONAMEANING )




Historical Fiction/MNonfiction Pairs for Students to Investigate

The following list of historical fiction/nonfiction pairs. provides a starting point
for student inquiries into historical truth. Start by reading the historical fiction
to students to engage them in the topic, or have them read-it on their own.
After veading it, have students raise guestions about historical truth: What
actually happened? What might have ha-pp‘enéd? Then have students attempt, to
answer their questions by reading the nenfiction.

Topic

Histarical Fiction

Nowfiction

American Revolution

My Brather Sam Is Dead by
James Linceln Collier and

" Christopher Collier

Give Me Liberly!
by Russell Freedman

Child Labor

January 1905
by Katharire Boling

Kids 4t Work
by Russell Freedman

California Gold Rush

The Ballad of Lucy Whipple
by Karen Cushman

The Great Aierican Gold Rush
by Rhoda Blumberg

Coal Mining

Coal Miner's Bride
by Susan Campbell Bartoletti

 Growing Up in Coal Cogntry

by Susan Campbell Bartoletti

Dust Bowt

Qut of the Dust

hy Kargh Hesse

Children of the Dust Bowl
hy Jerry Stanley

Trish Potato Famine

Nory Ryari’s Song

by Patricia Reilly Giff

Black Potatoes
by Susan Campbell Bartolelts

0’fphan Trains

Rodzina
by Karen Cushman

Orphan Train Rider
by Andrea Wairen

Stavery

Day of Tears
by Julius Lester

Slavery Time When I Was Chillun
by Belinda Hurmenee

Teddy Roasevelt

The President’s Daughtef
by Kimberly Brubaker Bradley

1 Theodore Roosev'etf

by Betsy Harvey Kraft

Yellow Fever Epidemic,
1793

Fever 1793
by Laurie Halse Anderson

An American Plogue
by Jim Murphy




